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INTRODUCTION 
The various literature courses serve to develop objectives associated with both the 
"Heritage Studies" and the "Personal Development" sub-divisions of Category C objectives 
listed under "Aims of Public Education for Newfoundland and Labrador" in the Handbook for 
Senior High Schools of Newfoundland and Labrador. From the point of view of providing 
a major focus for each course, the following categorization applies: 
Heritage Studies 
1. Literary Heritage 2201 
2. Canadian Literature 2204 
3. Literary Heritage 3202 
4. Folk Literature 3203 
Personal Development 
1. Thematic Literature 1200 
2. Thematic Literature 3201 
Each course is a two-credit course and requires 100-120 hours of instruction a year . 
. - Students are required to study one course from Heritage Studies and one course from Personal 
Development. Students can meet this minimum requirement by taking these literature courses 
during any two of the three years of high school. 
1 
STATEMENT OF PURPOSE 
Literature is language used imaginatively and artistically. It communicates ideas and 
feelings. It expresses perceptions, interpretations, and visions of human experience through 
such forms as the short story, the poem, the novel, the essay, and the play. It exists in all 
cultures. It appears in written, oral, and enacted forms. 
Canada is a young country. A multiplicity of peoples has shaped the nation. This 
shaping continues with each new generation. 'I' Canadian Literature 2204 has been designed to 
provide students with the opportunity to explore their national literary heritage. Students will 
examine, through the works of various writers, the evolution of our unique Canadian identity. 
Canadian Literature 2204 provides answers to such questions as these: Who are Canada's 
writers? What have they written? It gives students the opportunity to encounter, through 
character and action, the ideas, values, and experiences that have motivated Canadians through 
succeeding generations. In addition to providing the usual pleasures of reading, the course will 
encourage students to develop an understanding of themselves in relation to the national 
community. 
The general purposes for the study of all literature are as follows: 
. ~ 
,: 1. To have students experience liter~ture in written, oral, and enacted forms, from their 
I 
' ! .. 
: : own provincial culture and national and world cultures, for pleasure and enjoyment. 
2. To help students respond to literature in any form, from any culture, in a variety of 
ways (emotionally, reflectively, creatively) and to share their experiences with others: 
(a) to respond emotionally to characters, events, ideas, feelings, and language in a work 
of literature. 
(b) to respond reflectively to a work of literature in a variety of ways: 
(i) by understanding a work through its language and structure: the literal and 
figurative meanings of words and sentences in their contexts; the ways such 
elements as images, scenes, characters, and the ideas they embody work together 
to prcxiuce emotional effects and convey meaning 
(ii) by understanding a work through its relationship to the self 
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(iii) by understanding a work through its relationship to the world: to students' 
own culture and other cultures, to other works of literature, to other f onns of art, 
and to other modes of perceiving experience 
(iv) by evaluating critically a work of literature in terms of its language and 
structure, its relationship to the self, and its relationship to the world 
(c) to respond creatively and imaginatively by recreating a work of literature through 
imitation or transformation into any form or medium; by interpreting a work of 
literature through oral and dramatic presentation. 
(d) to share emotional, reflective, and creative responses with others. 
3. To help students value literature because it 
(a) gives personal pleasure and enjoyment 
(b) develops self-understanding and personal values 
(c) is one of the great art forms of a culture 
(d) gives a culture stature and stability. 
3 
COURSE OBJECTIVES 
The literature of a country is a fount from which flow the experiences, real and imaginary, 
of all of its writers, past and present. Canada has many writers who have created works 
which give pleasure; not pleasure in the vapid sense, but pleasure which satisfies both 
intellectually and aesthetically. 
As students read, they are challenged to understand the meaning of the work. They must 
reflect upon the author's intentions. When they fmish a work, they should be able to 
appreciate that the author has used a local, specific situation to illustrate a universal problem 
or theme. 
The specific objectives of Canadian Literature 2204 are as follows: 
1. To have students examine a variety of Canadian writing from all regions of the country 
in order to acquire a broad sense of the cultural milieu: 
(a) to study literature which covers a range of settings (rural, urban, small town, coastal, 
wilderness) 
(b) to gain a knowledge of Canadian works in all genres and to familiarire themselves 
with popular Canadian authors 
2. To have students examine aspects of the Canadian identity as reflected in Canadian 
literature: 
(a) to see their country through the works of writers with a multiplicity of different 
points of view 
(b) to better understand the people, places, and problems of their country and develop 
• new perspecttves 
3. To have students relate the literature to their personal development as Canadians: 
(a) to acquire a sense of place and identity, and a stance from which to view other 
cultures 
(b) to intemalire certain recognitions and truths about their place, themselves, and their 
country which feed impulses, responses, and idealism, and which in tum shape future 
attitudes. 
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COURSE CONTENT 
There is a respectable body of literature which has sprung from our own land, our own 
people, and what is more natural than that we should read it and enjoy it? 
Desmond Pacey 
Literature is to the nation what memory coupled with intelligence is to the person. 
Desmond Pacey 
For the members of a country or a culture, shared knowledge of their place, their here, 
is not a luxury but a necessity. Without that knowledge we will not survive. 
Margaret Atwood 
The organizing centre of Canadian Literature 2204 is the study of the national literary 
heritage as it develops in and around several regions of Canada: Atlantic Canada, Quebec, 
Ontario, the Prairies, the West Coast and the North. Each region has certain distinguishing 
characteristics which have emerged over time as a result of such factors as climate, geography, 
circumstances, and the nature of its peoples. The roles of various peoples who helped shape 
the Canadian culture are portrayed: the aboriginal peoples; the two founding peoples, the 
French and the English; and many other contributing peoples. 
The course provides the student with a brief survey of Canadian literature through a 
regional organization of poetry, stories, essays, and drama, and novels. However, it is also 
possible to make some meaningful thematic groupings within the regional works provided. 
Comparisons can be made of regions and possibly themes. In this way, it is possible for 
students to realize that the struggle of the sealers of the North East Coast of Newfoundland 
is not much different from the struggle for survival of the Prairie fanners in the stories of 
Grove and Ross. Despite regionalism, Canadians have a great deal in common. 
Students are required to study some materials from all six regions. However, the 
major emphasis is to be placed o~ : the Atlantic Region. A separate listing categorizes, for 
convenience, the authorized materials. As a guide for the minimum number of selections for 
study, the following recommendations are made: 
5 
1. Poetry · 
A minimum of 25 poems for intensive study is required, plus other poems assigned for 
extensive reading. The teacher is requested to select poems (and, indeed, works from 
every genre) carefully from all regions of Canada. 
2. Short Prose 
A minimum of 10 short stories and 10 essays is required for indepth study. Other prose 
selections should be assigned for extensive reading. As ·selections are made for the 
different regions, an attempt should also be made to ensure that the various characteristics 
of the different genres are included. 
3. Drama 
Five short plays are required for indepth study. 
4. Novels 
A minimum of three novels should be selected for indepth study. 
5. Writing 
A minimum of five significant pieces of multi-paragraph writing is required. This writing 
is in addition to the writing involved in regular answering of short literature questions and 
tests . . The writing could be of various types: creative writing in response to a genre or 
theme studied, major comparisons, detailed character or biographical sketches, and research 
work in conjunction with Language 2101. 
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The following is a representation by region of the genre available in the authorized student 
text material: 
Poetry/ Stories Essays/ Plays Novels 
Song Excerpts 
Atlantic 58 19 12 1 1 
Quebec 14 2 2 1 
Ontario 13 2 4 1 
Prairies 15 5 3 1 
B.C. 12 2 1 
North 7 1 
Native/ Several 1 1 
Indian 
7 
COURSE MATERIALS 
Authorized Resources 
Norman, Eric, Elaine Baker and Michael Nowlan, Choice Atlantic: Writers of Newfoundland 
and the Maritimes, St. John's: Breakwater Books, 1990. 
Woolatt, Richard and Raymond Souster, Poems of A Snow-Eyed Country, Don Mills: 
Academic Press Canada, 1980. 
Beissel, Henry, Cues and Entrances: Ten Canadian One-Act Plays, Toronto: 
Publishing, 1977. 
Broughton, Katheryn M., Heanland: An Anthology of Canadian Stories, Scarborough: 
Canada, 1983. 
Novels 
(Atlantic) 
(Quebec) 
(Ontario) 
(Prairies) 
(British Columbia) 
(North) 
(Native Indian) 
Barometer Rising 
Maria Cha,pdelaine 
Such ls My Beloved 
The Betrayal 
I Heard the Owl Call My Name 
Ashini 
Honour the Sun 
Teacher Reference Material · 
Gage 
Nelson 
Weaver, Robert and W. Toye, The Oxford Anthology of Canadian Literature, Toronto: Oxford 
University Press, 1981. 
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PHII,OSOPHY OF INSTRUCTION 
Teachers can use several methods in presenting the material for study and for helping 
students attain the following objectives for the study of literature: 
(a) to experience literature 
(b) to respond to literature emotionally, reflectively, creatively, imaginatively, and to share 
responses 
( c) to value literature. 
1. Encourage students to engage in listening, speaking oral presentation and interpretation, 
choral work, acting, viewing, related media projects, reading, writing, creating, and special 
projects. Encourage group work, dynamic student participation, and extensive interaction 
between teacher and students and among students. Teach students not only to understand 
and appreciate literature, but to respond to it, to internalize it and react in ways that 
express their individuality, their own personal views of life. It is only through this 
internalization that real intellectual growth occurs. 
Have students view ftlms, listen to speeches, report orally, and write about short relevant 
art work, photography, films, and music. Newspaper, magazine, radio and television 
material that the students encounter in their daily lives will provide interesting sidelights 
on the topic under discussion. Canadian literature lends itself particularly well to this 
method of teaching. Since Canadian literature deals with places and people in this 
country, the students can easily relate to their own experiences. 
2. Provide in depth and intensive teaching for the minimum program requirements, but also 
lead students away from intensive, teacher-directed study to extensive independent study 
and reading. In so doing, direct students in their search for meaning - help them become 
increasingly skilled and independent in asking and answering their own questions about 
a literary work. 
3. Teach students to understand such structural components as the following, when they are 
pertinent (and perhaps dominant) in a literary work: character, conflict, tone, point of 
view, setting, levels of meaning, images, and unique characteristics of form. Note also 
9 
the ways such elements or components, and the ideas they embody, work together to 
produce emotional effects and to .convey meaning. 
4. For the requirement of five significant pieces of multi-paragraph writing, teachers are 
urged to follow the writing process model and the instructional strategies as outlined in 
the Language 1101 course description. 
5. Surround students with a positive attitude and atmosphere. This means moving the 
instruction along in manageable steps; explaining assignments thoroughly and working 
through the process approach; reducing student anxiety about failure; and giving them a 
se~ ~se of direction so that they can meet expectations with confidence. 
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EVALUATION 
Evaluation techniques should relate to learning objectives and teaching emphasis, and 
should indicate student achievement and program effectiveness. 
As the experience of literature is vital, the development of a positive student attitude and 
response is a central aim. This aim requires that students actively engage in listening, 
speaking, viewing, acting, reading, and writing activities. Some of these activities should be 
observed, recorded, and evaluated in a variety of ways. The following are some activities 
that can be evaluated: 
(a) dramatizing scenes from literature 
(b) reading and taping scenes from literature 
vfc) orally interpreting stories, poems, plays, and essays ~ 
(d) sustained silent reading in class 
(e) completing extensive reading at home 
./{t) small group discussions and oral presentations f.,/ 
_,(g) compiling personal anthologies 
(h) rewriting literature in contemporary language and/or styles 
v(i) comparing themes in literature V 
/u> listening to short stories, poems, plays, and essays 
(k) · writing notes on characters and themes ~,/1, 
(1) writing poems, stories, dialogues, and essays ,v· 
(m) engaging in projects ~-
(n) illustrating literature with artwork and music 
(0) student-initiated work. 
Assessment strategies for these activities may include some simply constructed measuring 
instruments such as checklists, inventories, questionnaires, and rating scales. What is 
important, however, is that both teachers and students understand both the criteria and the 
methods used to evaluate student activities. In many cases, students can help in constructing 
assessment strategies . 
11 
The use of standard questions on plot, character, theme, setting, structure of the work, an..-· 
the ways images, scenes, characters, and the ideas they embody work together to produce 
emotional effects and convey meaning can be used in evaluation. Questions on such points 
can apply to works studied and to unseen passages. 
Students should be allowed (encouraged and rewarded) to relate their own experiences and 
other readings to selections studied. The emotions of love, hate, joy, triumph, guilt, and other 
emotions as they abound in literature and students' lives should be noted. They are important 
elements in the growth of students' appreciation of literature. 
It is also important to evaluate students' ability to ask, as well as answer, their own 
questions. Both the range and the specificity of students' questions should show improvement 
through the course. Teachers can save students' questions at the beginning of the year to 
compare with their questions later, and thus be able to assess students' growth and 
development. Assessment can be made through asking students to complete activities such as 
the following: 
1. Read the following poem, or story, in class. In fifteen minutes, write two questions 
that will help you talk about the poem (questions that cannot be answered in just . a 
few words) and write answers to your to questions. 
2. Read the following selection and write one good discussion question about it. In 
twenty minutes, write a complete answer to your question. 
3. Read the, following selection and write three questions you would ask to fmd out how 
well somebody understood it. 
Finally, evaluation should be an open process between teacher and students. Students, 
too, should be encouraged to trace their own progress. The following suggestions 
may help to open this process: 
1. Both teacher and students keep log books to record student progress. 
2. Students understand the teacher's expectations. 
3. The teacher provides opportunities for students to evaluate their own work. 
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4. The students write personal evaluations, tracing their growth over a period of time. 
5. The teacher and students meet to discuss students' development. 
6. The teacher keeps a record of participation in class by observing small groups, 
individual students, and noting all activities. 
7. Students maintain folders for a collection of their best works. 
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